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The Site Supervisor 
 

Thank you for agreeing to serve as a site supervisor for the Reading Specialsit practicum at 

Texas A&M University-Texarkana. This correspondence extends a welcome along with our 

sincere appreciation for your willingness to contribute your time, energy, and expertise to the 

development of a future school district principal. As site supervisor for the practicum, you 

become the regular connection with the student in the learning environment. We greatly 

appreciate your efforts and your investment in the leadership growth of a fellow professional. 

 

The information in this handbook describes and summarizes the central objectives and 

procedures of this important program in the professional preparation of future principals. Much 

of the information is included to inform you of the expectations that are being made of the intern. 

There are also expectations of you as a site supervisor. These expectations include the following: 

1. Serving as a role model for the reading specialist intern, you will exert powerful and 

positive influences to shape the intern’s career.  

2. Providing opportunities for the intern to lead and engage with authentic campus 

activities, you will be the person who “opens doors” and introduces the intern to the 

people and experiences that will facilitate those learning opportunities. 

3. Sharing your experiences as a literacy leader, you will facilitate the growth of the intern 

in understanding the role and responsibilities of an effective reading specialist who 

knows how to support literacy teaching and learning for all.  

At our initial conference with the intern, we will review the program requirements and the 

expectations for the intern. In addition, we will discuss literacy project ideas, observation 

requirements, and our communication plan. This meeting will occur at our mutually agreed upon 

time. It is the intern’s responsibility to coordinate times for meetings. 

If you have questions pertaining to any aspect of the practicum, please feel free to contact me. 

We appreciate your commitment to growing new literacy leaders. 

Dr. C. Kelly Cordray, EdD 

Assistant Professor of Education 

Reading Specialist Certification Program Coordinator 

ccordray@tamut.edu  

903-277-8186 

 

  

mailto:ccordray@tamut.edu
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Site Supervisor Training: Paying it Forward 

 

This site supervisor training is required by Texas Administrative Code, Title 19, Part 7, §228.35.  

 

The Next Generation! 

• In our profession, we have all stood on the shoulders of an educator who came before us. 

Now it is our turn to support the learning and training of a new administrator. 

• We’re glad you are joining us on the journey. We could not do this work without you and 

your willingness to share your knowledge and experience. 

• Your willingness to shepherd a reading specialist candidate through this stage in the 

learning process speaks volumes about you as a professional and your willingness to “pay 

it forward” with your experience and hard-learned lessons. 

 

Reading Specialist Practicum Site Supervisor 

• A site supervisor is the current term used for a mentor literacy leader. 

• A site supervisor is an experienced role model who guides the professional development 

of a less experienced individual through intentional coaching.  

• A dedicated Reading Specialist site supervisor is vital to the successful completion of the 

Reading Specialist Certification Program. 

• Both the site supervisor and the intern learn more about themselves, improve their skills, 

and gain professional recognition.  

• It is an opportunity for the site supervisor to give back to the profession through sharing 

leadership and literacy knowledge and skills.  

• As a result of their work with you, the Reading Specialist candidate will be better 

prepared for the role of literacy leader. 

 

Purpose of Mentoring Experience 

• Improve the quality of literacy leadership 

• Develop a pool of effective Reading Specialists 

• Provide on-the-job development (apprentice model) 

• Create a linkage between theory and practice 

• Recognize the expertise of experienced literacy leaders 

 

Benefits for the Site Supervisor 

Some of the advantages of serving as a site supervisor may include an opportunity to: 

• Reflect on personal skills and practices, explore fresh ideas and new research, and share 

cutting-edge initiatives. 

• Consider data and evidence-based recommendations that may be used for campus 

improvement strategies. 

• Receive assistance with developing  and implementing projects vital to campus literacy 

improvement in areas such as communication, teaching and learning, and campus 

management; and 

• Influence the next generation of literacy leaders. 

https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=T&app=9&p_dir=F&p_rloc=201414&p_tloc=29784&p_ploc=14986&pg=3&p_tac=&ti=19&pt=7&ch=228&rl=35
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Expectations of the Site Supervisor 

As a site supervisor there are expectations for you in the fulfillment of your role: 

• Assist with planning and scheduling practicum activities 

• Be available for meetings and discussions, clarifications, questions, and problem-solving 

with the intern by providing constructive feedback 

• Provide regular debriefing sessions, reflecting with the intern on projects and experiences 

• Share past experiences and expertise related to the roles and responsibilities of the 

Reading Specialist 

• Model effective practices, procedures, and strategies 

• Allow the intern to be meaningfully involved in and to contribute to chosen aspects of the 

work of the campus. Examples may include: 

o Leading or forming campus literacy committees 

o Leading team/PLC meetings 

o Leading a part of the campus improvement plan process 

o Completing new or existing projects related to literacy 

o Completing classroom observations / calibrating findings with you or other 

administrators 

o Assisting with campus literacy assessments 

o Analyzing literacy data and making recommendations for improvements 

regarding Response to Intervention structure 

o Planning and providing relevant professional development 

• Offer opportunities for the intern to attend meetings and professional development related 

to literacy leadership skills 

 

Certification Tests Information 

Your intern will be responsible for one high-stakes Texas certification examination. Being 

engaged in the authentic work of the campus, leading instructional projects, and working with 

you will inform successful completion tests. They will take: 

• TExES 151, Reading Specialist Certification Test  

 

TExES 151 

This assessment contains the following: 

• Selected response assessment (100 items) 

• Four (4) standards (available in Appendix) 

• Four (4) domains and 14 competencies for the TExES 151 (closely aligned with the 

standards) (available in Appendix) 

 

You can assist the students on this assessment by connecting the skills in the standards to the 

reality of campus life. 
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Coaching and Feedback 

In addition to providing access to leadership activities, your most important role as the site 

supervisor is the development of the intern through intentional coaching and specific, targeted 

feedback. Some suggestions include: 

• As is practical, develop a comprehensive plan for activities.  

• Provide frequent and specific feedback and coaching on projects and activities. 

• Provide coaching for specific areas of leadership improvement and development.   

• Allow the opportunity for practice – or rehearsal.  

• Require accountability. Set report dates.  

 

Documentation of Site Supervisor Training 

Documentation of this required training is included in a statement in the Site Supervisor 

Documentation form that will be sent to you via DocuSign. Your signature acknowledges that 

you have read this training information. 

 

Communication 

While this portion of the Site Supervisor Handbook serves as official documentation of training, 

please know that we are available to you and will discuss or clarify any issues that may arise. 

This effort to train a future reading specialist is a joint venture between the university, the school 

district, and the student. We value this partnership. 

 

Our Commitment 

The Reading Specialist Certification Program of Texas A&M University-Texarkana makes the 

following commitments to you as a site supervisor: 

• We will be available when you need us to consult with you and/or your intern. 

• We will schedule conferences to support the work of you and your intern. 

• We will continue to provide the highest quality instruction and guidance for your intern. 

 

University Field Supervisor 

 

The university field supervisor must be an experienced educator who has been trained as a field 

supervisor.  The field supervisor will receive training per TAC228.35(h).  The University Field 

Supervisor is responsible for visiting the practicum student at the practicum site within the first 

quarter to monitor and evaluate candidate progress. The role involves conferences (including 

video conferencing as applicable) with both the candidate and the site supervisor to guide the 

student’s professional growth. The university field supervisor will visit a minimum of three 

times, providing the student with an evaluation and discussing strengths, weaknesses, and 

instructional recommendations. The university field supervisor, site supervisor, and candidate 

will conference and complete the practicum evaluation form at each visit. 

 

 

  

https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=T&app=9&p_dir=F&p_rloc=201414&p_tloc=29784&p_ploc=14986&pg=3&p_tac=&ti=19&pt=7&ch=228&rl=35
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Reading Specialist Practicum Observation Form 
 

 

 
 

 

 
Reading Specialist Practicum 

Observation Form 

 

INFORMATION 

Candidate  
Site Supervisor   

Faculty Supervisor  

District  

Observation Site  

Start Date of Assignment Click or tap to enter a date. 

Course Practicum 

 

CANDIDATE OBSERVATION 
Observation 

Number 
Date of 

Observation 
Meeting Minutes 

Observed 
Pre-conference 

Date 
Post-

conference 
Date 

1 Click or tap to 

enter a date. 

 

Choose an 
item. 

 Click or tap to 

enter a date. 

 

 

Click or tap to 

enter a date. 

2 Click or tap to 

enter a date. 

 

Choose an 
item. 

 Click or tap to 

enter a date. 

 

 

Click or tap to 

enter a date. 

 

 

3 Click or tap to 

enter a date. 

 

 

Choose an 
item. 

 Click or tap to 

enter a date. 

 

 

Click or tap to 

enter a date. 

 

 

Additional 
(As Needed) 

Click or tap to 

enter a date. 

 

 

Choose an 
item. 

 Click or tap to 

enter a date. 

 

 

Click or tap to 

enter a date. 

 

 

Rating Scale: 3=Proficient, 2=Developing, 1=Needs Improvement, N=Not Observed 
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Standards and Skills 
 

3=Proficient, 2=Developing, 1=Needs Improvement, N=Not Observed 
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Standard I. Component of Reading: the Reading Specialist applies knowledge of the inter-rated components of reading 
across all developmental stages of oral and written language and has expertise in reading instruction at the levels of EC-
12. The beginning Reading Specialist is able to:        

Oral Language 

1.1s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ oral language development; 

    

1.2s select and use instructional materials and strategies that reflect both cultural 
diversity and an awareness of instructional progressions that are based on a 
convergence of research evidence and that promote students’ oral language 
development; 

    

1.3s provide systematic oral language instruction using language structures and 
pronunciations commonly associated with standard English; 

    

1.4s use a variety of instructional methods to teach and reinforce oral language 
development; and 

    

1.5s build on and support students’ oral language skills and increase their oral language 
proficiency through reinforcing activities that are based on a convergence of research 
evidence (e.g., reading aloud, dramatic play, classroom conversations, songs, rhymes, 
stories, games, language play, discussions, questioning, sharing information). 

    

Phonological and Phonemic Awareness 

1.6s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ phonological and phonemic awareness; 

                                

1.7s select and use instructional materials and strategies that reflect both cultural 
diversity and an awareness of instructional progressions that are based on a 
convergence of research evidence and that promote students’ phonological and 
phonemic awareness; 

                         

1.8s provide systematic instruction and reinforcing activities in phonological and 
phonemic awareness; and 

                                

1.9s use a variety of instructional methods to teach and reinforce the development of 
phonological and phonemic awareness. 

                                

1.10s model and teach concepts of print.                                 

1.11s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing formal and informal 
assessment of individual students’ understanding and application of the alphabetic 
principle; 

                                

1.12s select and use instructional strategies and materials (e.g., decodable, predictable, or 
rhyming text; alphabetic books; environmental print) that reflect cultural diversity, 
are based on a convergence of research evidence, and promote students’ 
understanding and application of the alphabetic principle; 
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1.13s provide systematic instruction and reinforcing activities to promote students’ 
understanding and application of the alphabetic principle; and 

                                

1.14s use a variety of instructional methods to teach and reinforce students’ understanding 
and application of the alphabetic principle. 

                                

Word Identification 

1.15s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ word identification skills; 

                                

1.16s select and use instructional materials and strategies that reflect cultural diversity, are 
based on a convergence of research evidence, and promote students’ understanding 
and application of word identification skills; 

    

1.17s provide systematic instruction and reinforcing activities to promote students’ word 
identification skills, including the use of increasingly complex, connected text; and 

    

1.18s use a variety of instructional methods to teach and reinforce word identification skills     

Fluency 

1.19s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ reading fluency; 

    

1.20s select and use instructional materials and strategies that reflect cultural diversity, are 
based on a convergence of research evidence, and promote students’ reading 
fluency; 

    

1.21s provide systematic instruction and reinforcing activities to promote students’ reading 
fluency; and 

    

1.22s use a variety of instructional methods to teach and reinforce students’ reading 
fluency. 

    

Comprehension 

1.23s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ reading comprehension strategies; 

    

1.24s select and use appropriate materials and strategies that reflect cultural diversity, are 
based on a convergence of research evidence, and promote students’ reading 
comprehension skills; 

    

1.25s facilitate comprehension through the use of storytelling, creative dramatics, and 
artistic presentations to encourage multiple creative and personal responses to 
literary and nonliterary texts; 

    

1.26s provide instruction to promote students’ literal, inferential, critical, and evaluative 
comprehension; 

    

1.27s use a variety of instructional methods to teach and reinforce comprehension skills;     

1.28s promote students’ comprehension skills by providing them with multiple 
opportunities to listen to, read, and respond to various types of fiction and nonfiction 
literature for children and to learn about types of narrative and expository texts; and 

    

1.29s promote students’ ability to apply strategies that facilitate comprehension before, 
during, and after reading, including metacognitive strategies. 

    

Vocabulary 

1.30s plan, implement, and monitor instruction that is responsive to individual students’ 
strengths, needs, and interests and is based on ongoing informal and formal 
assessment of individual students’ vocabulary knowledge; 

    

1.31s select and use appropriate materials and strategies that reflect cultural diversity, are 
based on a convergence of research evidence, and promote students’ vocabulary 
knowledge; 
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1.32s s provide systematic instruction and reinforcing activities to promote and accelerate 
students’ vocabulary knowledge; and 

    

1.33s use a variety of instructional methods to teach and reinforce vocabulary 
development. 

    

Written Language 

1.34s formally and informally assess students’ writing development, including their use of 
writing conventions, and provide focused instruction to address students’ strengths, 
needs, and interests; 

    

1.35s use assessment results to help plan writing instruction for individuals and groups;     

1.36s use appropriate instructional strategies and sequences for developing students’ 
writing skills; 

    

1.37s promote effective use of written English conventions by helping students recognize 
the similarities and differences between language (e.g., syntax, vocabulary) used in 
spoken and written English; 

    

1.38s create an environment in which students are motivated to express their ideas in 
writing; 

    

1.39s provide instruction in various stages of writing, including prewriting, drafting, editing, 
and revising; 

    

1.40s use appropriate instructional strategies to teach purposeful, meaningful writing in 
connection with listening, speaking, and reading; 

    

1.41s use strategies to promote students’ recognition of the practical uses of writing;     

1.42s provide opportunities for students to write in a variety of forms and modes for 
various purposes, audiences, and settings; 

    

1.43s provide opportunities for students to self-assess their writings (e.g., for clarity, 
comprehensiveness, interest to audience) and their development as writers; 

    

1.44s provide opportunities for students to elicit critiques of their writing from others;     

1.45s provide hands-on activities to help students develop and refine the fine-motor skills 
necessary for writing, including teaching pencil grip, paper position, and beginning 
stroke; 

    

1.46s provide direct instruction and guided practice in the accurate use of English writing 
conventions (e.g., grammar, spelling, capitalization, punctuation); 

    

1.47s provide systematic spelling instruction in common spelling patterns based on phonics 
skills already taught, and provide opportunities for students to use and develop their 
spelling skills in the context of meaningful written expression; 

    

1.48s model writing as an enjoyable activity and as a tool for lifelong learning;     

1.49s provide instruction in the use of technology that facilitates written communication;     

1.50s communicate with parents/guardians about students’ writing development, and 
collaborate with them to promote their children’s writing development; and 

    

1.51s collaborate with other professionals and continually seek implications for practice 
from convergent research about students’ development of written communication 
skills and writing conventions. 

    

Educational Practices Observed: 
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Standard II. Assessment and Instruction: The Reading Specialist uses expertise in implementing, modeling, and providing 
integrated literacy assessment and instruction by utilizing appropriate methods and resources to address the varied 
learning needs of all students. The beginning Reading Specialist is able to: 

Assessment 

2.1s select and administer appropriate assessment tools to inform instruction and 
learning, including norm-referenced tests, criterion-referenced tests, formal and 
informal inventories, constructed response measures, portfolio-based assessments, 
student self-evaluations, work-performance samples, running records, miscue 
analyses, observations, anecdotal records, journals, technology-based assessments, 
and other indicators of student progress; 

    

2.2s use multiple and varied assessments before, during, and after instruction to guide 
instruction, monitor progress, and address specific concerns; 

    

2.3s evaluate results from assessments that target specific literacy components (i.e., oral 
language, phonological and phonemic awareness, concepts of print, alphabetic 
principle, word identification, fluency, comprehension, vocabulary, written language); 

    

2.4s use assessment results to plan instruction for individuals and groups and to develop a 
targeted program that will address identified literacy needs; 

    

2.5s identify each student’s independent, instructional, and frustrational reading levels 
and adjust his/her program to accelerate student learning; 

    

2.6s communicate the results of formal and informal assessments and their instructional 
implications to all stakeholders, either orally or in written form; and 

    

2.7s teach and model for other educators how to use formal and informal assessments to 
monitor the literacy development of their students. 

    

Instruction 

2.8s develop systematic, sequential literacy instruction that reflects state and national 
content and performance standards, the components of a comprehensive literacy 
program, students’ strengths and needs, and a convergence of research evidence; 

    

2.9s implement instructional strategies that focus on specific literacy components (e.g., 
oral language, phonological and phonemic awareness, concepts of print, alphabetic 
principle, word identification, fluency, comprehension, vocabulary, written language); 

    

2.10s work with other professionals to evaluate, select, and use appropriate instructional 
materials, technologies, and strategies relating to writing, including concepts of print, 
spelling, written vocabulary, and organization of written text, to reinforce reading 
instruction; 

    

2.11s assist other educators in implementing flexible grouping to promote literacy growth 
for all students; 

    

2.12s identify, evaluate, and recommend a variety of appropriate reading materials for a 
range of reading levels, purposes, and interests; 

    

2.13s promote students’ understanding of various literary genres and skills in literary 
response and analysis; 

    

2.14s apply appropriate strategies for addressing the literacy needs and accelerating the 
achievement of any student who is reading below grade level; 

    

2.15s support learning in all content areas by teaching students to apply a variety of 
strategies for comprehending expository and narrative texts; 

    

2.16s provide instruction to promote students’ acquisition and use of study and inquiry 
skills (e.g., note taking, outlining, skimming and scanning, using graphic organizers, 
setting purposes for reading, self-assessing, locating and evaluating multiple sources 
of information); and 

    

2.17s provide students with opportunities to interpret, analyze, and evaluate events and 
ideas based on information from maps, charts, graphics, video segments, and 
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technology presentations and to use media to produce visual images, messages, and 
meanings that compare ideas and points of view. 

Educational Practices Observed: 
 
 
 
 
 
 
Standard III. Strengths and Needs of Individual Students: The Reading Specialist recognizes how the differing strengths 
and needs of individual students influence their literacy development, applies knowledge of primary and second language 
acquisition to promote literacy, and applies knowledge of reading difficulties, dyslexia, and reading disabilities to 
promote literacy. The beginning Reading Specialist is able to: 

Addressing Individual Needs 

3.1s develop systematic, sequential reading instruction that is based on a convergence of 
research evidence and that is responsive to individual students’ strengths and needs, 
including children whose first language is other than English, and students with 
reading difficulties, dyslexia, and reading disabilities. 

    

English Language Learners 

3.2s work with other professionals in selecting and using appropriate formal and informal 
assessments of English Language Learners to plan instruction that is responsive to 
individual students’ strengths, needs, and interests; 

    

3.3s work with other professionals to plan, implement, and monitor instruction that builds 
on students’ cultural, linguistic, and home backgrounds to enhance their oral 
language skills in English, and promote the transfer of skills from oral language to 
written language while maintaining literacy in the primary language; 

    

3.4s work with other professionals to select and use a variety of instructional materials 
and strategies that reflect both cultural diversity and an awareness of instructional 
progressions to facilitate students’ transfer of literacy from the first language to 
English while respecting and promoting maintenance of the primary language; and 

    

3.5s collaborate with teachers, specialists, parents/guardians, students, and 
administrators to promote and maintain literacy in both languages. 

    

Students with reading Difficulties, Dyslexia, and Reading Disabilities 

3.6s work with other professionals in selecting and using appropriate informal and formal 
assessments of students with reading difficulties, dyslexia, and reading disabilities to 
plan instruction that is responsive to individual students’ strengths, needs, and 
interests; 

    

3.7s interpret and use results of screening devices and formal and informal reading 
assessments to know when in-depth evaluation and additional intervention are 
warranted; 

    

3.8s use assessment results to help design instruction that promotes reading skills by 
building on strengths and addressing needs for students with reading difficulties, 
dyslexia, and reading disabilities; 

    

3.9s 
 

collaborate with teachers, specialists, parents/guardians, students, and 
administrators to promote literacy in students with reading difficulties, dyslexia, and 
reading disabilities, while respecting their individuality; and 

    

3.10s facilitate appropriate placement of students, matching individual needs to available 
services. 

    

Educational Practices Observed:  
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Standard IV. Professional Knowledge and Leadership: The Reading Specialist understands the theoretical foundations of 
literacy; plans and implements a developmentally appropriate, research-based reading/literacy curriculum for all 
students; collaborates and communicates with educational stakeholders; and participates and takes a leadership role in 
designing, implementing, and evaluating professional development programs. The beginning Reading Specialist is able to: 

Theoretical Foundations of Literacy 

4.1s communicate the theoretical rational for instructional decisions and practices     

Research-Based Reading/Literacy Curriculum 

4.2s apply knowledge of convergent research for improved literacy instruction for all 
students; 

    

4.3s facilitate teacher-based and classroom-based research that uses a range of 
methodologies for the purpose of improving reading instruction; 

    

4.4s prepare written documentation of assessment data, analysis of instructional needs, 
and accommodations for instruction; 

    

4.5s consult on individual educational plans for students with learning problems related to 
literacy; 

    

4.6s participate in ongoing curriculum development and evaluation; and     

4.7s participate in the coordination of services associated with literacy programs (e.g., 
needs assessment, program development and evaluation, resource allocation, grant 
and proposal writing). 

    

Collaboration and Communication with Educational Stakeholders 

4.8s facilitate effective interactions among groups and individuals in order to improve 
literacy instruction for all students; 

    

4.9s communicate research findings and make recommendations based on a convergence 
of research evidence to colleagues and the wider community; 

    

4.10s communicate information and local data about literacy and, when appropriate, make 
recommendations to district staff and community stakeholders; 

    

4.11s model ethical professional behavior; and     

4.12s work with other educators to involve parents/guardians in cooperative efforts to 
support students’ reading and writing development. 

    

Professional Development 

4.13s work with other educators to initiate, implement, and evaluate professional 
development; 

    

4.14s use local data to identify and prioritize professional development needs;     

4.15s provide sound professional development experiences that address the needs of 
participants, are sensitive to school constraints (e.g., class size, limited resources), 
and use multiple indicators to monitor and evaluate the effectiveness of the 
professional development; 

    

4.16s effectively mentor and coach educators for the successful implementation of 
instructional practices addressed in professional development; 

    

4.17s pursue knowledge of literacy by reading professional journals and publications and by 
participating in conferences and professional organizations and other professional 
activities; and 

    

4.18s recognize the value of participating in local, state, national, and international 
professional organizations whose mission is the improvement of literacy 

    

Educational Practices Observed: 
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SIGNATURES 
Signatures indicate that the above information is correct. 

Participant Name Signature Date 

 

Candidate 

 

   

 

Field Supervisor 

 

   

 

Site Supervisor 
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Recommendation for Reading Specialist Certification 

Student Practicum Course Checklist – TEA Compliance Record 

(Exit Conference Document) 

Information 

Candidate Name  

ID Number  

Campus / District  

Practicum Site  

(If different from campus 

assignment) 

 

Total Clinical Hours 

Completed 

 

Email Address  

Mobile Number  

Field Supervisor  

Start Date of Practicum  

Site Supervisor  

Site Supervisor Training 

Date 

 

Checklist 

The checklist contains the class requirements that must be met for grading purposes and TEA 

requirement compliance and will be on file as a permanent record for certification and TEA audit 

purposes. 

Required: Minimum 160 documented clinical 

experience. Submitted signed log. Copies 

provided to site supervisor, candidate, and 

supervisor. 

Number hours documented 

 

Log submitted in Electronic 

Data Management System 

(EDMS) 

Hours:  

 

 

 

☐Log Submitted 

Student meeting/conference was conducted with 

supervisor within 3 weeks of class enrollment to 

review course expectations to comply with TAC 

228.35 Requirement. 

Date of first class or 

meeting 

Course Open 

Zoom Class Date: 

Student Observations were conducted to comply 

with requirements (TAC 228.35). Total 

observation time met or exceeded 135 minutes 

over three observations. The first observation 

was conducted within the first six weeks of 

school. Each observation document is signed by 

the candidate, the site supervisor, and the field 

supervisor.  

 

 

Observation #1 Date  

Pre-conference #1 Date  

Post-conference #1 Date  

Submitted in EDMS ☐Submitted 

Observation #2 Date  

Pre-conference #2 Date  

Post-conference #2 Date  

Submitted in EDMS ☐Submitted 

Observation #3 Date  

Pre-conference #3 Date  

Post-conference #3 Date  

Submitted in EDMS ☐Submitted 
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Candidate Name  

Student attended all classes/conferences set by 

supervisor and exercised timely communication.    

Completed Discussion 

Boards in Blackboard  
☐Complete 

Completed Test Journal in EDMS to include: 

 

Certify Teacher practice 

test complete 
☐Submitted 

☐Not Applicable 

Certify Teacher Modules 

complete 
☐Submitted 

☐Not Applicable 

Reading Specialist Portfolio ☐Submitted 

☐Not Applicable 

 

SIGNATURES 
Signatures indicate that the above information is correct. 

Participant Name Signature Date 

 

Readiang Specialist 

Candidate 

 

   

 

Field Supervisor 
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RECOMMENDATION FOR TEXAS READING SPECIALIST CERTIFICATION 

Candidate  

Site Supervisor Recommendation 

I recommend this 

candidate for certification 
☐ Yes 

☐ No (Documentation Required-See Below) 

Site Supervisor  

Signature 

 

Date  

Field Supervisor Recommendation 

I recommend this 

candidate for certification 
☐ Yes 

☐ No (Documentation Required-See Below) 

Field Supervisor  

Signature 

 

Date  

 

If not recommending the candidate for certification, please document the reasons below. 

 

Site Supervisor 

 

 

 

Field Supervisor 
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Site Supervisor Documentation  
 

The state of Texas requires that education students seeking reading specialist certification must 

be supervised by a site supervisor during their practicum. The site supervisor must hold Texas 

certification as a Reading Specialist (or have an explanation as to why this differs), must have 

three years of experience as an literacy leader, and must be an accomplished educator. The 

administrator serving as the student’s site supervisor must meet the above requirements.  
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Site Supervisor Documentation 

Information, Statement of Support, and Training 

Texas A&M University-Texarkana 

 

The state of Texas requires that education students seeking Reading Specialist certification must 

be supervised by a site supervisor during their practicum. The site supervisor must hold Texas 

Certification as a Reading Specialist, must have three years of experience as a literacy leader/ 

administrator, and must be an accomplished educator. The administrator serving as the student’s 

site supervisor must specific legal requirements. 

 
 

Candidate Information 

Full Name 
 

 

Mobile Phone Number 
 

 

District Email Address 
 

 

Practicum Site 

(Campus) 

 

 

Field Supervisor  

Site Supervisor Information 

Full Name 
 

 

Position / Title 
 

 

Certification  
(Must include Texas 

Reading Speciliast 

Certification) 

 

 

Number Years as 

Administrator/Literacy 

Specialist 

 

Mobile Phone Number 
 

 

District Email Address 
 

 

Campus and District 
 

 

Campus Principal   



 
 

 

Page 21 of 31 
 

Candidate Information 

(if different from site 

supervisor) 

 

Agreement 

 

I agree to serve as the site supervisor for the above-named student and to supervise activities 

during the practicum. I understand that the candidate must log a minimum of 160 hours of 

clinical residency experience per 19 TAC §228.35(e)(8). The purpose of the practicum is to 

connect theory to practice as students actively lead campus activities and to provide a well-

rounded view of the commitment of a principal to the community of learners. The 

responsibilities of the site supervisor include: 

• Establishing consistent times to meet for the purpose of planning, answering questions, 

discussion, and providing feedback to the candidate on literacy and leadership activities 

and growth. 

• Providing guidance and ideas for activities and experiences to document the as Reading 

Specialist Certificate Standards as established in Texas Administrative Code RULE §239.93 

Standards 

• Allowing the candidate appropriate access to a broad spectrum of literacy leadership 

experiences. 

• Communicating with the university field supervisor regarding the progress of the student. 

• Providing support for required observations per TAC RULE §228.35 (h)  

o Providing access to appropriate literacy leadersehip activities to demonstrate 

skills during video-recorded observations 

o Participating in observation meetings  

• Encouraging and supporting the student to be an informed risk-taker. 
 

According to TAC RULE §228.2 (33), the site supervisor for a practicum candidate must be an 

educator who: 

1. Has at least three years of experience in the aspect(s) of the certification class being 

pursued by the candidate. 
2. Is collaboratively assigned by the campus or district administrator and the educator 

preparation program (EPP). 
3. Is currently certified in the certification class in which the practicum candidate is seeking 

certification. 
4. Has completed training by the EPP, including training in how to coach and mentor 

candidates, within three weeks of being assigned to a practicum candidate (please see site 

supervisor handbook). 
5. Is an accomplished educator as shown by student learning (the university will provide a 

form letter for your superintendent to complete). 
6. Guides, assists, and supports the candidate during the practicum; and who reports the 

candidate's progress to the candidate's field supervisor.  

https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=T&app=9&p_dir=F&p_rloc=201414&p_tloc=14986&p_ploc=1&pg=2&p_tac=&ti=19&pt=7&ch=228&rl=35
https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=T&app=9&p_dir=F&p_rloc=201414&p_tloc=29784&p_ploc=14986&pg=3&p_tac=&ti=19&pt=7&ch=228&rl=35
https://texreg.sos.state.tx.us/public/readtac$ext.TacPage?sl=R&app=9&p_dir=&p_rloc=&p_tloc=&p_ploc=&pg=1&p_tac=&ti=19&pt=7&ch=228&rl=2


 
 

 

Page 22 of 31 
 

My signature below indicates that: 
1. I agree to support the Reading Specialist certification program candidate as outlined 

above. 

2. I meet the stated qualifications as a site supervisor. 

3. I completed site supervisor training contained in the Site Supervisor Handbook. 

 

SITE SUPERVISOR SIGNATURE 

Name Signature Date 

 

 

 

  

 

Please feel free to contact the program coordinator with any questions you might have. 

 

Dr. C. Kelly Cordray 

Assistant Professor of Education  

Reading Specialist Program Coordinator 

ccordray@tamut.edu  

903-277-8186 

  

mailto:ccordray@tamut.edu
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TExES 151 Competency Skills  

Texas Administrative Code RULE §239.93 Standards Required for the Reading Specialist 

Certificate 

 

READING SPECIALIST STANDARDS  

 

Standard I. Components of Reading: The Reading Specialist applies knowledge of the 

interrelated components of reading across all developmental stages of oral and written language 

and has expertise in reading instruction at the levels of early childhood through grade 12.  

 

Standard II. Assessment and Instruction: The Reading Specialist uses expertise in implementing, 

modeling, and providing integrated literacy assessment and instruction by utilizing appropriate 

methods and resources to address the varied learning needs of all students.  

 

Standard III. Strengths and Needs of Individual Students: The Reading Specialist recognizes how 

the differing strengths and needs of individual students influence their literacy development, 

applies knowledge of primary and second language acquisition to promote literacy, and applies 

knowledge of reading difficulties, dyslexia, and reading disabilities to promote literacy.  

 

Standard IV. Professional Knowledge and Leadership: The Reading Specialist understands the 

theoretical foundations of literacy; plans and implements a developmentally appropriate, 

research-based reading/literacy curriculum for all students; collaborates and communicates with 

educational stakeholders; and 

 

 

Domain I — Instruction and Assessment: Components of Literacy  

 

Competency 001 (Oral Language): The reading specialist understands and applies knowledge of 

oral language development, relationships between oral language development and the 

development of reading skills and instructional methods that promote students’ oral language 

development at the levels of early childhood through grade 12.  

 

The beginning reading specialist: A. Knows basic linguistic patterns and structures of oral 

language, such as continuant and stop sounds and coarticulation of sounds. B. Demonstrates 

knowledge of stages and milestones in acquiring oral language and of relationships between oral 

language development and the development of reading competence. C. Knows how to plan, 

implement and monitor age-appropriate instruction that is responsive to individual students’ 

strengths, needs and interests and is based on ongoing informal and formal assessment of 

individual students’ oral language development. D. Applies knowledge of instructional 

progressions, methods and materials that build on and support students’ oral language skills, 

reflect students’ cultural and linguistic diversity and are based on a convergence of research 

evidence (e.g., reading aloud, dramatizations, conversations, word play, discussions, questioning, 

presentations). E. Knows how to provide systematic oral language instruction using language 

structures and pronunciations commonly associated with standard English. F. Demonstrates 
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knowledge of delays or differences in students’ oral language development and when such 

delays/differences warrant further assessment and additional intervention. 

 

Competency 002 (Phonological and Phonemic Awareness): The reading specialist understands 

and applies knowledge of phonological and phonemic awareness, relationships between 

phonological and phonemic awareness and the development of reading competence and 

instructional methods that promote students’ phonological and phonemic awareness at the levels 

of early childhood through grade 12.  

 

The beginning reading specialist: A. Demonstrates knowledge of expected stages and milestones 

in acquiring phonological and phonemic awareness and of relationships between phonological 

and phonemic awareness and reading acquisition. B. Knows how to plan, implement and monitor 

age-appropriate instruction that is responsive to individual students’ strengths, needs and 

interests and is based on ongoing informal and formal assessment of individual students’ 

phonological and phonemic awareness. C. Applies knowledge of instructional sequences, 

strategies and materials that reflect cultural and linguistic diversity, are based on a convergence 

of research evidence and promote students’ phonological and phonemic awareness. D. Knows 

how to provide systematic age-appropriate instruction and reinforcing activities to promote the 

development of students’ phonological and phonemic awareness. E. Demonstrates knowledge of 

delays or differences in students’ phonological and phonemic awareness and when such 

delays/differences warrant further assessment and additional intervention.  

 

Competency 003 (Concepts of Print and the Alphabetic Principle): The reading specialist 

understands concepts of print and the alphabetic principle and applies knowledge of instructional 

methods that promote students’ reading acquisition at the levels of early childhood through grade 

12.  

 

The beginning reading specialist: A. Demonstrates an understanding of the development of 

concepts of print (e.g., left-right progression, spaces between words) and knows how to model 

and teach concepts of print. B. Demonstrates knowledge of the elements of the alphabetic 

principle, including graphophonemic knowledge and the relationship of the letters in printed 

words to spoken language. C. Demonstrates knowledge of expected stages and patterns in the 

development of students’ understanding and application of the alphabetic principle and 

implications of individual variations in student development in this area. D. Knows how to plan, 

implement and monitor age-appropriate instruction that is responsive to individual students’ 

strengths, needs and interests and is based on ongoing informal and formal assessment of 

individual students’ understanding and application of concepts of print and the alphabetic 

principle. E. Applies knowledge of instructional strategies and materials that reflect cultural and 

linguistic diversity, are based on a convergence of research evidence and promote students’ 

understanding and application of concepts of print and the alphabetic principle. F. Knows how to 

provide systematic age-appropriate instruction and reinforcing activities to promote students’ 

understanding and application of concepts of print and the alphabetic principle. G. Demonstrates 

knowledge of delays or differences in students’ understanding of and ability to apply concepts of 

print and the alphabetic principle and when such delays/differences warrant further assessment 

and additional intervention. 
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Competency 004 (Word Identification): The reading specialist understands and applies 

knowledge of word identification skills and strategies and instructional methods that promote 

students’ reading competence at the levels of early childhood through grade 12.  

 

The beginning reading specialist: A. Demonstrates knowledge of word identification skills and 

strategies for reading words (e.g., application of the alphabetic principle, phonics, structural 

analysis, syllabication, identification of high-frequency sight words, use of context clues). B. 

Demonstrates knowledge of skills and strategies for confirming word pronunciation and/or 

meaning when reading words in text (e.g., use of context clues and resource materials). C. 

Demonstrates knowledge of expected stages and patterns in the use of word identification 

strategies and implications of individual variations in student development in this area. D. 

Knows how to plan, implement and monitor age-appropriate instruction that is responsive to 

individual students’ strengths, needs and interests and is based on ongoing informal and formal 

assessment of individual students’ word identification skills. E. Applies knowledge of 

instructional strategies and materials that reflect cultural and linguistic diversity, are based on a 

convergence of research evidence and promote students’ understanding and application of word 

identification skillsF. Knows how to provide systematic, age-appropriate instruction and 

reinforcing activities to promote students’ word identification skills, including the use of 

increasingly complex, connected text. G. Demonstrates knowledge of delays or differences in 

students’ development of word identification skills and strategies and when such 

delays/differences warrant further assessment and additional intervention.  

 

Competency 005 (Fluency): The reading specialist understands and applies knowledge of 

reading fluency and instructional methods that promote students’ reading competence at grades 1 

through 12.  

 

The beginning reading specialist: A. Recognizes the components of reading fluency (i.e., rate, 

accuracy and prosody) and demonstrates knowledge of the relationship between reading fluency 

and reading comprehension. B. Demonstrates knowledge of expected patterns of development in 

reading fluency (including developmental benchmarks) and implications of individual variations 

in the development of reading fluency. C. Knows how to plan, implement and monitor age-

appropriate instruction that is responsive to individual students’ strengths, needs and interests 

and is based on ongoing informal and formal assessment of individual students’ reading fluency. 

D. Applies knowledge of instructional strategies and materials that reflect cultural and linguistic 

diversity, are based on a convergence of research evidence and promote students’ reading 

fluency. E. Knows how to provide systematic age-appropriate instruction and reinforcing 

activities to promote students’ reading fluency. F. Demonstrates knowledge of delays or 

differences in students’ reading fluency and when such delays/differences warrant further 

assessment and additional intervention.  

 

Competency 006 (Comprehension): The reading specialist understands and applies knowledge 

of reading comprehension and instructional methods that promote students’ reading 

comprehension at the levels of early childhood through grade 12.  

 

The beginning reading specialist: A. Knows a variety of comprehension theories/models (e.g., 

transactional, interactive, metacognitive, socio-psycholinguistic, constructivist) and their impact 
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on instructional strategies. B. Identifies student factors that affect reading comprehension (e.g., 

schema, past reading instruction, oral language, interests, attitudes, word recognition skills, 

vocabulary, fluency, ability to monitor understanding). C. Applies knowledge of textual factors 

that affect students’ reading comprehension (e.g., readability, vocabulary, visual representations, 

text organization, author’s schema, genre, syntactical and conceptual density). D. Applies 

knowledge of contextual factors that affect students’ reading comprehension (e.g., curriculum 

materials, time allotted for reading, grouping practices, environment, assigned task and purpose). 

E. Demonstrates knowledge of literal, inferential, critical and evaluative comprehension skills 

and knows how to provide instruction to promote students’ literal, inferential, critical and 

evaluative comprehension. F. Demonstrates knowledge of characteristics of types of texts and 

genres and strategies for reading a variety of texts and genres (e.g., expository and narrative 

texts, including electronic media and other visual representations). G. Knows how to plan, 

implement and monitor age-appropriate instruction that is responsive to individual students’ 

strengths, needs and interests and is based on ongoing informal and formal assessment of 

individual students’ reading comprehension strategies. H. Applies knowledge of instructional 

strategies and materials that reflect cultural and linguistic diversity, are based on a convergence 

of research evidence and promote students’ reading comprehension skills. I. Knows how to 

promote students’ comprehension skills by providing them with multiple opportunities to listen 

to, read and respond in various ways to a wide variety of fiction and nonfiction texts. J. Knows 

how to promote students’ ability to apply strategies that facilitate comprehension before, during 

and after reading, including metacognitive strategies. K. Demonstrates knowledge of delays or 

differences in the development of students’ comprehension skills/strategies and when such 

delays/differences warrant further assessment and additional intervention.  

 

Competency 007 (Vocabulary Development): The reading specialist understands and applies 

knowledge of vocabulary development and instructional methods that promote students’ oral and 

written vocabulary knowledge at the levels of early childhood through grade 12.  

 

The beginning reading specialist: A. Recognizes the importance of teaching and modeling the 

use of a wide range of general, technical and specialized vocabularies. B. Identifies student 

factors that influence vocabulary development (e.g., experiential background, cultural and 

linguistic diversity, interest in words, reading experience). C. Knows how to plan, implement and 

monitor age-appropriate instruction that is responsive to individual students’ strengths, needs and 

interests and is based on ongoing informal and formal assessment of individual students’ 

vocabulary knowledge. D. Applies knowledge of age-appropriate instructional strategies and 

materials that reflect students’ cultural and linguistic diversity, are based on a convergence of 

research evidence and promote students’ vocabulary knowledge. E. Knows how to promote and 

extend students’ vocabulary knowledge by providing systematic, age-appropriate instruction and 

reinforcing activities (e.g., morphemic analysis, etymology, use of graphic organizers, contextual 

analysis, multiple exposures to a word in various contexts). F. Knows which strategies to use 

before, during and after reading to facilitate students’ vocabulary development. G. Demonstrates 

knowledge of age-appropriate strategies to teach students effective use of resources for 

vocabulary development (e.g., dictionaries, glossaries, indexes, electronic media). H. Knows 

how to promote students’ vocabulary development and knowledge by providing them with 

multiple opportunities to listen to, read and respond in various ways to a wide variety of fiction 

and nonfiction texts. I. Demonstrates knowledge of delays or differences in students’ vocabulary 
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development and when such delays/differences warrant further assessment and additional 

intervention 

 

Competency 008 (Written Language): The reading specialist understands and applies knowledge 

of written language and instructional to reinforce reading and writing at the levels of early 

childhood through grade 12. The beginning reading specialist: A. Recognizes the reciprocal 

nature of reading and writing, the similarities and differences between spoken and written 

language and the relationships among listening, speaking, reading and writing. B. Demonstrates 

knowledge of the developmental continuum of students’ written language, including milestones 

in physical and/or cognitive processes (e.g., letter formation, spelling, sentence construction, 

paragraph development). C. Knows how to create an environment in which students are 

motivated to express their ideas through writing and how to use appropriate instructional 

strategies and sequences for developing students’ writing throughout the writing process (e.g., 

prewriting, drafting, editing, revising). D. Applies knowledge of instructional strategies for 

developing students’ meaningful writing for a variety of audiences, purposes and settings. E. 

Applies knowledge of instructional strategies for developing students’ writing in connection with 

listening and speaking and in response to reading. F. Knows how to provide students with 

opportunities to self-assess their writing (e.g., voice, coherence, depth of ideas, focus, sentence-

to-sentence movement) and elicit critiques of their writing from others. G. Knows how to model 

the use of writing conventions and appropriate grammar and usage to communicate clearly and 

effectively in writing and to reinforce students’ use of writing conventions and appropriate 

grammar and usage. H. Demonstrates understanding of the role of spelling and graphophonemic 

knowledge in reading and writing, factors that affect students’ spelling, the stages of spelling 

development (i.e., prephonetic, phonetic, transitional, and conventional), how and when to 

support students’ development from one stage to the next and procedures for providing 

systematic spelling instruction. I. Applies knowledge of the benefits of technology for teaching 

writing (e.g., word processing, desktop publishing software). J. Knows how to formally and 

informally monitor and assess students’ writing development, including their use of writing 

conventions, and how to use assessment results to develop focused instruction that is responsive 

to students’ strengths, needs and interests to reinforce students’ writing skills. K. Demonstrates 

knowledge of delays or differences in students’ writing and spelling development and when such 

delays/differences warrant further assessment and additional intervention.  

 

Domain II — Instruction and Assessment: Resources and Procedures  

 

Competency 009 (Assessment): The reading specialist understands and applies knowledge of 

assessment instruments and procedures used to monitor and evaluate student progress in reading 

and to guide instructional decision making at the levels of early childhood through grade 12.  

 

The beginning reading specialist: A. Demonstrates knowledge of the reciprocal nature of 

assessment and instruction and uses multiple and varied reading assessments before, during and 

after instruction to monitor progress and design and modify instruction. B. Applies knowledge of 

the characteristics, advantages and limitations of types of reading assessment (e.g., norm-

referenced, criterion-referenced, formal and informal inventories, constructed-response, 

portfolios, running records, miscue analyses, observations, anecdotal records, journals, 

technologybased assessments) and their use in monitoring and evaluating student progress in the 
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components of reading (i.e., oral language, phonological and phonemic awareness, concepts of 

print, alphabetic principle, word identification, fluency, comprehension, vocabulary development 

and written language). C. Uses information from reading assessments for various purposes (e.g., 

screening, in-depth assessment, continuous progress monitoring, formative and summative 

evaluation). D. Knows how to identify students’ independent, instructional and frustrational 

reading level and listening comprehension level and to adjust instruction to accelerate learning. 

E. Applies knowledge of a variety of methods for assessing students’ reading, study and inquiry 

skills across content areas. F. Demonstrates knowledge of instructional strategies that promote 

students’ use of self-assessment to enhance literacy development. G. Analyzes factors that may 

impact student performance on various types of assessment (e.g., text characteristics; testing 

environment; student characteristics such as language, culture, prior knowledge, disabilities). H. 

Applies knowledge of assessment-related concepts and issues (e.g., reliability, validity, utility, 

bias, confidentiality) and common standardized testing terminology (e.g., raw score, scaled 

score, percentile, grade equivalency, stanine, normal curve equivalency [NCE], growth scale) in 

selecting and using assessments and interpreting results. I. Knows state and federal requirements 

related to reading assessment and diagnosis. J. Applies skills for communicating to various 

stakeholders the results and instructional implications of formal and informal assessments. K. 

Knows grade-level expectations for literacy and when delays or differences in language and 

literacy development warrant referral for additional evaluation or intervention. 

 

Competency 010 (Instructional Methods and Resources): The reading specialist understands and 

applies knowledge of methods and resources for providing effective literacy instruction that 

addresses the varied learning needs of all students at the levels of early childhood through grade 

12. 

 

The beginning reading specialist: A. Knows about state and national standards and requirements 

that relate to reading and writing curriculum and instruction. B. Knows how to develop 

systematic, sequential, age-appropriate literacy instruction that reflects content and performance 

standards, components of a comprehensive literacy program, students’ strengths and needs and a 

convergence of research evidence. C. Applies knowledge of educational theories that underlie 

instructional practices and components of effective instructional design. D. Applies knowledge 

of instructional methods and resources to provide effective literacy instruction that addresses 

various student dialects, learning preferences and modalities. E. Knows how to select materials 

and provide instruction that promotes respect for cultural and linguistic diversity and fosters all 

students’ literacy development. F. Knows how to implement effective instructional strategies that 

focus on specific literacy components (e.g., oral language, phonological and phonemic 

awareness, concepts of print, alphabetic principle, word identification, fluency, comprehension, 

vocabulary development, written language) and identifies specific short-term and long-term 

interventions to address student needs in each component. G. Identifies appropriate strategies for 

addressing the literacy needs and accelerating the achievement of students who are reading 

below grade level. H. Recognizes the value of using flexible grouping to promote literacy growth 

for all students and knows how to assist other educators in implementing flexible grouping. I. 

Knows how to evaluate, select and incorporate various types of reading materials, including 

children’s and young adult literature, expository texts and other instructional materials for a 

range of reading levels, purposes and interests. J. Knows how to support students’ learning in all 

content areas by teaching them to apply various strategies for comprehending expository and 
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narrative texts and by promoting their acquisition and use of study and inquiry skills (e.g., note 

taking, outlining, skimming and scanning, using graphic organizers, setting purposes for reading, 

self-assessing, locating and evaluating multiple sources of information). K. Knows how to 

promote students’ comprehension, literary response and analysis using various genres. L. Knows 

how to design and implement instruction in interpreting, analyzing and evaluating information 

(e.g., maps, charts, graphics, video segments, technology presentations) and how to use media to 

produce visual images, messages and meanings. Domain III — Meeting the Needs of Individual 

Students  

 

Competency 011 (Instruction for English-Language Learners): The reading specialist 

understands and applies knowledge of effective literacy instruction for English-language learners 

at the levels of early childhood through grade 12. 

 

 The beginning reading specialist: A. Demonstrates knowledge of expected stages and patterns of 

first- and second-language learning and issues and concepts related to the transfer of literacy 

competency from one language to another. B. Applies knowledge of issues and procedures in 

assessing English-language learners’ reading strengths and needs, including when to collaborate 

with other specialists to aid in assessment. C. Applies knowledge of how to develop systematic, 

sequential, age-appropriate reading instruction for English-language learners that is based on a 

convergence of research evidence and is responsive to individual students’ strengths, needs and 

interests. D. Knows how to work with other professionals in selecting and using appropriate 

formal and informal assessments of English-language learners and in planning effective literacy 

instruction, including selecting instructional materials and strategies that reflect cultural 

diversity. E. Knows how to work with other professionals to implement and monitor instruction 

that reflects an awareness of appropriate instructional progressions and that facilitates students’ 

transfer of oral language skills and literacy from their primary language to English while 

maintaining literacy in their primary language. F. Applies strategies for collaborating with 

teachers, specialists, parents/guardians, students and administrators to promote and maintain 

English-language learners’ literacy in English and their primary language. G. Recognizes the 

importance of distinguishing between language differences and reading disabilities and knows 

when additional assessment and additional intervention is needed.  

 

Competency 012 (Instruction for Students with Reading Difficulties, Dyslexia and Reading 

Disabilities): The reading specialist understands and applies knowledge of effective literacy 

instruction for students with reading difficulties, dyslexia and reading disabilities at the levels of 

early childhood through grade 12.  

 

The beginning reading specialist: A. Applies knowledge of the characteristics and instructional 

implications of reading difficulties, dyslexia and reading disabilities in relation to the 

development of reading competence. B. Knows about state and federal laws, regulations, 

guidelines and procedures regarding assessment and provision of services for students with 

reading difficulties, dyslexia and reading disabilities. C. Knows how to work with other 

professionals to select and administer appropriate formal and informal assessments for students 

with reading difficulties, dyslexia and reading disabilities and analyze results to plan effective 

literacy instruction that is responsive to individual strengths, needs and interests. D. Uses results 

from formal and informal assessments to determine when in-depth evaluation and additional 



 
 

 

Page 30 of 31 
 

intervention are warranted. E. Applies knowledge of convergent research about practices for 

providing effective literacy instruction to students with reading difficulties, dyslexia and reading 

disabilities, including both prevention and intervention strategies. F. Uses assessment results to 

design age-appropriate instruction that promotes reading skills and strategies by building on 

strengths and addressing needs of students with reading difficulties, dyslexia and reading 

disabilities. G. Applies strategies for collaborating with teachers, specialists, parents/guardians, 

students and administrators to promote literacy for individual students with reading difficulties, 

dyslexia and reading disabilities. H. Knows how to monitor and evaluate the effectiveness of an 

intervention and how to determine when additional or alternative interventions are appropriate.  

 

Domain IV — Professional Knowledge and Leadership  

 

Competency 013 (Theoretical Foundations and Research-Based Curriculum): The reading 

specialist understands and applies knowledge of the theoretical foundations of literacy and of 

research-based reading/literacy curriculum. The beginning reading specialist: A. Demonstrates 

knowledge of major theories of language acquisition, reading, cognition and learning (e.g., 

behaviorism, cognitive theory, constructivism, transactional theory) and how they relate to 

approaches and practices in literacy instruction. B. Analyzes the impact of physical, perceptual, 

emotional, social, cultural, linguistic, environmental and intellectual factors on learning, 

language development and reading competence. C. Demonstrates knowledge of the significance 

of interactions among the reader, the text and the context of the reading situation. D. Knows the 

role of societal trends and technological innovations in shaping literacy needs (e.g., the Internet, 

reading electronic texts). E. Applies knowledge of convergent research on reading and literacy 

instruction for all students and identifies sources for locating information about convergent 

research on reading and literacy instruction. F. Applies knowledge of the foundations of basic 

research design, methodology and application to critically review research on reading and to 

select research findings for the purpose of improving reading instruction. G. Knows how to 

prepare written documentation of literacy assessment data, analysis of instructional needs and 

accommodations for instruction.  

 

Competency 014 (Collaboration, Communication and Professional Development): The reading 

specialist understands and applies procedures for collaborating and communicating with 

educational stakeholders and for designing, implementing, evaluating and participating in 

professional development. The beginning reading specialist: A. Demonstrates knowledge of how 

to use leadership, communication and facilitation skills and strategies to effect positive change in 

the school reading program and literacy instruction. B. Demonstrates knowledge of principles, 

guidelines and professional ethical standards related to collegial and professional collaborations 

and applies skills and procedures for facilitating effective interactions among groups and 

individuals to improve literacy instruction for all students. C. Knows how to communicate 

research findings and make recommendations based on a convergence of research evidence to 

colleagues and the wider community. D. Knows how to communicate local data and information 

related to literacy issues and, when appropriate, make recommendations to district staff and 

community stakeholders. E. Applies strategies for working with other educators to involve 

parents/guardians in cooperative efforts to support students’ reading and writing development. F. 

Knows how to use local data to identify and prioritize professional development needs and 

provide professional development experiences that address the needs of participants, are 
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sensitive to school constraints (e.g., class size, limited resources) and use multiple indicators to 

monitor and evaluate effectiveness. G. Demonstrates knowledge of strategies for facilitating 

positive change in instructional practices through professional development and for working with 

other educators to initiate, implement and evaluate professional development and its impact on 

instructional practice. H. Applies knowledge of procedures for effectively mentoring and 

coaching educators to promote the successful implementation and sustained application of 

instructional practices addressed in professional development. I. Knows how to expand 

knowledge of literacy through a variety of professional activities (e.g., reading professional 

publications, participating in conferences), and recognizes the value of participating in local, 

state, national and international professional organizations whose mission is the improvement of 

literacy. 


